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TURNING PAGES AND REWRITING FUTURES
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Acknowledgement of First Australians

Here is the land and here is the sky.

Here are my friends and here am |.

We thank the Aboriginal people for the land on
which we live and play, and we promise to take
care of it, every single day.

We acknowledge the Traditional Custodians of the
lands on which our Foundation is located and
where we conduct our business.






SNAPSHOT OF IMPACT 10
DATE IN QUEENSLAND

children and young people mentored in
QLD since 2004. books read with children in care in
QLD since 2004,

hours of Pyjama Angel time spent with volunteer Pyjama Angel mentors trained in

Carers since 2004. QLD since 2004.

S
181,230

hours of support fo Pyjama Angel

menfors since 2004.

children and young people in care
are currently mentored weekly by a
volunteer Pyjama Angel in QLD.

‘/37

children currenﬂy on the wamng list
saeklng their own specm Pyjama
Angel mentor in QLD.

young people currently in the Teen Life
Skills Program in QLD.
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VOICE OF THE PYJAMA
ANGEL MENTOR

The benefits of volunteering are wide-ranging, which is why becoming a volunteer Pyjama
Angel mentor is such a powerful way to boost personal growth and development and also
experience a sense of grafification and meaning from helping others.

A recent survey revealed:

928% 99% 62% 59%

feel they feel that think volunteering feel less lonely
personally benefit volunteering makes with The Pyjama and isolated

from being a them feel good Foundation is a

volunteer about themselves good way to make

whan

volunteering
new friends







QUOTES FROM PYJAMA
ANGEL MENTORS

“I have gained a lifelong

friendship with an amazing

: “| see his confidence
young woman. | share in the

: . improving as | see him
joys and achievements that she P g

has worked hard for over the complete tasks and this

years. And I’'m sure there will be makes my heart sing.

many more to come.”

It is particularly rewarding to see the development of the
child and see them gain confidence and enjoy things they
previously found daunting. Sometimes it just takes a little bit
more time explaining things on a one-to-one basis to make

the learning experience easier and enjoyable.

“It is such a pleasure to see him

"Being a Pyjama now, a young man with a bright

Angel is BY FAR
the best way |

future. | am so proud of his
achievements and for always trying
o his best. The most well-mannered
spend my time. o
and enthusiastic young man, who

is socially a delight to everyone.”







QUOTES FROM
FOSTER CARERS

“We are just very grateful "A sounding board

o be part of this incredible and someone to help
Program and to have been with ideas."

connected to an amazing

Angel. So many people

have let him (Pyjama
Child) down, but she has

never. "Dedicated and

highly professional

She is so flexible with

what activities they do, Angels that have
adapts for his learning our kids best
struggles and focuses on
his strengths. She is a real
cheerleader for him. We'd have nothing but

all be lost without her.” prqise."

interest at heart. |

| cannot imagine fostering without the support of The
Pyjama Foundation, over the 20 years we have been foster
parents they have done so much for our children.
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Executive Summary

The Pyjama Foundation established the Love of Learning
program to support children living in out-of-home care (OOHCQC)
by providing them with a volunteer mentor. This process
evaluation was conducted to review the approach, systems and
processes currently used to design and implement the program,
and to identify the program’s distinctive approach to supporting

children in OOHC.

This approach, and the play-based tools being used by
mentors, are important as OOHC children have commonly
experienced some form of trauma (e.g., physical, sexual,
emotional, or psychological abuse, and/or general
neglect),l". If unsupported in the healing and resolution

of these experiences, children can have an increased risk
of negative emotional, behavioural, neurobiological, and
social outcomes, in turn, leading to negative life
trajectories and disadvantage.? Research indicates that
children who have experienced trauma can be chronically
in ‘self-defence’ mode, so providing a consistent degree of
safety and trust can support them to develop interpersonal,
cognitive, and regulatory competencies and experience a
shift in identity from failing to achieving. & 4

The evaluation identified four interconnected principles
that The Pyjama Foundation uses in the Love of Learning
program: committed volunteer ‘Pyjama Angels’, the

matching process to connect mentors and children,

the relationship between the mentor and the child, and
individualised child-centred activities. By reviewing the
theory underpinning the program and feedback from
stakeholders, the evaluation has found that the program
is evidence-based and The Pyjama Foundation is using
a well-managed and thorough process to recruit and
support volunteer mentors who wish to have a positive
impact on the life of a child in OOHC.

Providing a child in OOHC with a mentor is potentially
critical for their wellbeing and developmental needs so the
next step is for The Pyjama Foundation to collect further
feedback and data to verify the outcomes and longer-term
impacts of the program. This will enable The Pyjama
Foundation to assess whether the program is being
effective in meeting its aims and objectives.



The Project

Purpose

QUT’s Australian Centre for Philanthropy and Nonprofit
Studies was asked by The Pyjama Foundation to review
the Love of Learning program. The program is The Pyjama
Foundation’s principal program which operates across
Australia in Queensland, New South Wales and Victoria.

QUIT researchers used an appreciative enquiry approach to:

1. Review the theory of change underpinning
the Love of Learning program.

2. Explore how the program has been designed
and is managed.

3. Identify the program’s distinctive approach
to supporting children in OOHC.

4. Evaluate if the program is using a
trauma-informed and child-centred approach.

The project was conducted in 2022-23 with ethics approval
from QUT’s ethics committee (approval no. 5066).

The Pyjama Foundation’s Love of Learning Program: Theory and Practice.

Scope, method, and limitations

This project analysed relevant literature and data collected
and supplied by The Pyjama Foundation, including data
from a survey of 300 volunteer mentors. The evaluation
team also conducted six key informant interviews and two
focus groups with Pyjama Foundation staff and volunteers,
and reviewed the mentor training program. Further details
about methods and data used in the evaluation can be
found in Appendix 1. Direct involvement with children,
volunteer mentors, foster carers, teachers, and other
stakeholders is outside the scope of this evaluation.
However, the evaluation team reviewed feedback The
Pyjama Foundation received from these stakeholders,
and included some details of this feedback in this report.
This project’s scope did not include evaluating the
outcomes for stakeholders, but this is the next step for The
Pyjama Foundation which will help verify if the program is
achieving the desired impact.

Terms

The Pyjama Foundation is an Australian nonprofit
organisation that founded and manages the Love of
Learning program. The Love of Learning program mentors
are known as ‘Pyjama Angels’ and each participating child
is known as a ‘Pyjama Child’; however, the report uses
the generic terms ‘child’ and ‘mentor’. Individuals are
referred to as ‘Pyjama Foundation staff’, ‘child’, ‘mentor’,
and ‘foster carer’ rather than by name to protect anonymity.
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“Our Pyjama Child is building her
confidence and self-esteem. Reading
and writing have come a long way.”

Foster carer

Table 1 Child protection stakeholders, needs and factors

Communit Cultural and
Kinship . Allied health Teachers and y informal
Foster carer ) Child Safety . support
family professionals educators L support
organisations
network

Child developmental needs: Self-concept, emotional and behavioural development, health, secure relationships,
resilience, cultural connection, community connection.

Family and environmental factors: Stability of home and school, community resources, family history and functioning,
social connections, access to support.

Table 1 shows the numerous stakeholders that are working
to support the child in OOHC with their developmental
needs as well as the family and environmental factors that
affect the child’s life. Stakeholders support the child with
the shared goals of providing immediate care and
protection, but also to prevent a child becoming part of
the youth justice system,® or experiencing poor mental
health.['” They are also working to reduce the incidence
of homelessness, and drug and alcohol use, which have
long-term health, social, and economic impacts.'" The
high risk for children in OOHC experiencing poor mental
health and homelessness indicates that the systems that
aim to support children in OOHC and reduce negative
outcomes still have a lot of work to do and that “multi-
agency responses are key to both the individual and
community level crime prevention and early
intervention.”'> ¥ |t has been estimated that significant
social impact and cost savings could be achieved over
time through child protection services and community
organisations working together to support children in
OOHC.l"2.14

Another concern for children living in OOHC is their
educational outcomes, which are consistently worse than
their peers.l">'" This educational disadvantage is also a
risk factor for future psychosocial concerns in adult life,

The Pyjama Foundation’s Love of Learning Program: Theory and Practice.

including suicidal ideation, criminality, homelessness,
substance misuse, and unemployment.® '8 Educational
disadvantage occurs because children in OOHC often fail
to meet appropriate academic milestones,!'” regularly
move foster homes and have multiple school changes
during the course of their education.?”

Protective factors that help combat educational
disadvantage include literacy skills and a positive attitude
towards reading and learning.?'! Research suggests these
attitudes develop in the home before a child starts school,
and those children who have a positive attitude to reading
gain better literacy skills than those children who do not
like reading.?2-2 For this reason, children who have an
adult read to them or with them, and who gives them
access to a range of reading material, often have a more
positive attitude towards learning to read. Additionally,
reading books for pleasure can have a significant impact
on reading development, and academic skills and
outcomes.?¢-28l jteracy is so important that some argue
that the role of literacy, including oral, print, numeracy and
cultural literacy, is a determinant of equity; therefore
protecting children in OOHC includes providing them with
safe environments that encourage literacy skills and
reading for pleasure.??
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Findings

Love of Learning Program overview

The Love of Learning program was designed and developed
to address the social and educational disadvantage that
many children in OOHC experience. The program provides
participating children with a mentor and role model who
can focus on improving their literacy in a safe and inclusive
way. The Pyjama Foundation states, “A Pyjama Angel’s
role is to provide consistent love and support, and most
importantly, instil a love of learning in children”.k

A child in OOHC is referred to the program by either their
foster carer, Child Support Officer, or foster care agency.
The child is then matched with a mentor trained by The
Pyjama Foundation. The mentors are unpaid volunteers
aged between 18 and 84 years who have a range of
motivations for wishing to become a volunteer. Once a
person applies to become a volunteer, they are screened,
trained, and supported to mentor a child for 12 months or
more. Children can choose to leave the program at any
time, but the mentor can continue mentoring as long as
they, the child and the foster carer believe that the
mentoring relationship is positive and beneficial for the
child. Some mentors continue mentoring for more than
five years.

The Pyjama Foundation’s CEO oversees the team who
manage the program, including a Chief Operations Officer,
National Program Manager, National Volunteer Manager,
Volunteer Trainers, Screening and Compliance Manager,
Regional Coordinators, a Placement Coordinator, and
Program Support staff. This team is responsible for
managing risks, providing mentors with support and
resources, and collecting feedback from children, mentors,
and foster carers. The CEQ is accountable to the Board of
Management. A First Nations Advisory Body also provides
advice to Pyjama Foundation on issues related to children
in OOHC from Aboriginal and Torres Strait Islander
backgrounds.

As at June 2023:

More than 10,500 volunteer mentors have been
screened and trained since 2004.

19,035 children in OOHC have been matched
with a mentor.

The average length of a match is 3.5 years.

88% of mentors continue mentoring beyond
12 months.

Children identify as male (44%), female (55%)
and nonbinary or undisclosed (1%).

Children are aged between 1 and 18 years.

9% are under 5 years.

63% are between 6 and 12 years.

26% are between 13 and 17 years.

2% are older than 18 years.

33% of children identify as Aboriginal and
Torres Strait Islander.

8% of children are from Culturally and Linguistically

Diverse backgrounds.










The children are key beneficiaries of the program.
However, there is growing evidence, gained through
knowledge gained from The Pyjama Foundation’s
feedback and evaluation processes, that other
stakeholders, including mentors, foster carers, and
teachers, also benefit from the program. The Pyjama
Foundation through its Monitoring, Evaluation and Learning
(MEL) Framework is exploring how and when these
stakeholders experience positive change. This framework
acknowledges how important it is to collect feedback and

evidence about the program’s outcomes and discuss what
is being learned, so The Pyjama Foundation team can make
improvements or changes to the program as required.

The Pyjama Foundation has also considered the challenges
and assumptions being made when monitoring and
reporting the outcomes experienced by children. Table 2
describes some of these challenges and assumptions,
which impact on whether a child experiences any of the
desired outcomes and impacts.

Table 2 Strengths, challenges, and assumptions of The Love of Learning Program

Strengths

Foster carers support the program and
create opportunities for a mentor to meet
a child in a safe and nurturing
environment.

The Pyjama Foundation has the internal
processes and systems that thoughtfully
match a mentor with a child.

Mentors use relationship pedagogy to
foster the trust with the child. Trust is
critical to the mentoring relationship.

The program uses a trauma-informed
approach so that each child feels safe
and supported to learn.

Using individualised, child-centred
activities to help engage children.

Learning is a broad and inclusive
concept, which means children can have
agency over what and how they learn.

A focus on shared reading provides
opportunities for promoting reading
engagement and reading for pleasure
which is associated with literacy
achievement.!

Mentors become significant adults in the
lives of children, enhancing the goals of

the larger systems in which the program
operates.

Challenges

Mentoring children relies on mentors
travelling to the homes of children in
OOHC and mentors have to provide their
own transport. Children can often move
foster homes frequently.

Volunteers become a mentor for a variety
of reasons and need continual support
and acknowledgement to remain as
mentors for a minimum of

12 months.

Building a safe and trusting relationship
with a child can take time. Like all
relationships, a mentoring relationship
requires commitment and effort.

Mentors need to be trained in trauma-
informed approaches.

Meeting the individual needs of children
in OOHC with complex needs.

Recognising that children have a right
to make choices and decisions and are
capable of initiating their own learning.

Mentors need to be trained in shared
reading practices and ways to help
children see themselves as a community
of readers and that reading is enjoyable.

Stakeholders within the child protection
system need to work cooperatively and
collaboratively to achieve their shared
goals.

The Pyjama Foundation’s Love of Learning Program: Theory and Practice.

Assumptions

Meeting the child in their foster home is
a safe space that promotes reading and
learning.

Mentors are willing and able to provide
consistent mentoring for at least 12
months.

Children in OOHC want a mentor.
Mentors have the skills to create a safe
and trusting relationship with the child.

The Pyjama Foundation has the
processes and time to monitor feedback
from children to ensure they feel safe and
supported.

The activities improve children’s self-
concept and academic resilience.

Mentors offer activities, routines, and the
physical environment so that children
have a range of opportunities to make
choices about what they will do and how
they will do it.

Mentors are aware of the children’s
interests and can align these with the
book topics to support engagement with
reading.

The program can achieve the desired
outcomes.
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The Four Principles

Principle 1 - A committed mentor

Principle 1 highlights the importance of a strong volunteer
recruitment and management process. Volunteer mentors
are required to work with children with complex needs for
an extended period, so The Pyjama Foundation’s
recruitment and selection strategies need to be consistent
and thorough to ensure that volunteers are adequately
screened, trained, and prepared for their role.

Previous evaluations of mentoring programs have
highlighted the benefits of mentoring in improving children
and young people’s health, social, and educational
outcomes.” The evaluations commonly show that a
strong and meaningful personal connection between a
child and mentor is essential. However, to ensure positive
outcomes, there must also be mutual respect and support
to help the child form a positive self-concept as well as
opportunities for personal growth and learning.® % This is
why The Pyjama Foundation spends significant time and
resources recruiting, training, and supporting committed
and adaptable volunteers who effectively understand
their role.

While The Pyjama Foundation does not require volunteers
to have any specific qualifications or experience to apply
to become a mentor, the organisation does ensure that the
volunteer is committed, adaptable, and open to learning,
poses no risk to children, can work independently, has
resilience, and can meet the goals of the program. Once a
written application is received, the applicant is invited to
an individual interview and asked to reflect on their
motivation and ability to volunteer, and confirm that they
are committed to mentoring for a minimum of 12 months.

Interview questions include:

+ Can you tell me about your understanding of what’s
involved in being a Pyjama Angel?

+ Children in OOHC have a wide variety of backgrounds,
needs, and behaviours. How would you react if, in your
first four visits, the child doesn’t respond warmly to you?

+ What age group and gender would you like to work
with and why?

The Pyjama Foundation interviewer assesses the
applicant’s characteristics, availability, and commitment
and then asked to sign a Code of Conduct, provide a
criminal history check and two personal and professional
referees. These referees are contacted by phone and
interviewed by a Pyjama Foundation team member.

If the applicant moves to the next stage, they are invited

to a one-day, in-person training program. The training day
is part of the screening process so some volunteers opt out
during the training, or they are found to be unsuitable and
told that their application will not progress to the final stage.

The training program aims to ensure that applicants
understand their role and responsibilities, and how to
protect themselves and the child from harm. Mentors
who continue to mentor for more than five years are
required to attend a refresher training or attend the
mentor training, again with the purpose of updating their
knowledge about their role, responsibilities, and Pyjama
Foundation policies and procedures. Those mentors who
attend the training with new volunteers add the extra
value of sharing their experiences with new volunteers.

“We need to make sure when we send people
to a Pyjama Child, that one, they’re going
to stay. And they’re not going to be another
person who deserts them. And secondly,
that they are going to be someone that
they can connect with and have fun with
and learn with.”

Pyjama Foundation Staff



Volunteer Mentors

The Pyjama Foundation had 1,238 active volunteer
mentors in 2023, who were recruited through word of
mouth, social media, community organisations, and
universities. Volunteers are aged between 18 and 84
years, and they are female (90 per cent), male (8 per
cent), and non-binary or did not state their gender
identity (2 per cent). Over half (65 per cent) of volunteers
work either full or part-time, and the remaining volunteers
(85 per cent) are typically students or volunteering during
retirement. A small number identify as being Culturally
and Linguistically Diverse (8 per cent), or Aboriginal and/
or Torres Strait Islander (1 per cent).k?

Understanding why volunteers want to have a role as

a mentor is important information for The Pyjama
Foundation as it helps the organisation make decisions
about retention and recognition strategies. In 2023 the
foundation used the Volunteer Functions Inventory “to
assess people’s motivations to volunteer with the Love
of Learning program. The survey was completed by 300
volunteer mentors and the results showed that ‘values’
and ‘understanding’ were the most important motives
reported by mentors. Statistical analysis of the survey
results shows that ‘protective’ and ‘career’ motivations
were influenced by the age of the volunteers, with younger
volunteers more likely to identify these as motives for
volunteering with the Love of Learning Program (Table 3.).

These results show that there are different motivations for
people to become a volunteer mentor, and The Pyjama
Foundation is using this information to develop
recruitment, recognition, and retention strategies for the
Love of Learning program.

Table 3 Mentors’ motivations to volunteer

One important strategy to ensure that the volunteer
mentors are feeling supported and committed is the
training day provided for applicants wishing to become

a mentor. This training program was observed by the QUT
evaluators as being well-organised and relevant, delivered
professionally by Pyjama Foundation trainers. It was
observed that the training materials are informed by
research, as well as by the trainer’s experience. The topics
covered in the training day include:

* The context of out-of-home care environments and the
child protection system

+ Pyjama Foundation policy and procedures
» Neuro-divergent learners

+ Using resources to develop literacy and numeracy.

The training is trauma-informed and touches on all four
‘R’s, (overarching assumptions) of the well-documented
guidelines for a trauma-informed approach.? However,
there is a greater focus on ‘Recognising’ and ‘Responding’
as these are most relevant to the core work of the mentor
and the Love of Learning program:

1. Realises the widespread impact of trauma and
understands potential paths for recovery.

2. Recognises the signs and symptoms of trauma in
clients, families, staff, and others involved in the
system.

3. Responds by fully integrating knowledge about
trauma into policies, procedures, and practices.

4. Resists re-traumatisation.

Motives Volunteering helps to Mean*
Values express altruistic and humanitarian values. 6.2
Understanding gain knowledge, sKkills, and abilities. 5.6
Protective protect against things like loneliness or lack of purpose. 3.8
Career improve career prospects. 24

*Respondents answered each question on a 7-point scale from 1 (not at all important) to 7 (extremely important).

The Pyjama Foundation’s Love of Learning Program: Theory and Practice.
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“Being a Pyjama Angel has become one of
the most rewarding things I've done with
my life to date. It's now part of my identity.
| have personally gained more from this
organisation than | ever thought | would.”

Pyjama Angel

The six key principles of the trauma-informed approach!®®
are also addressed in either the training or The Pyjama
Foundation policies and procedures:

—

. Safety

Trustworthiness and transparency
Peer Support

Collaboration and mutuality

Empowerment, voice, and choice

o o~ 0D

Cultural, historical, and gender issues

The training for volunteers acknowledges that executive
function and self-regulation are areas affected by trauma
and may also present as symptoms of attention deficit
hyperactivity disorder (ADHD) or autism spectrum
disorder (ASD). There is a discussion around the role of
the mentors and confirmation that they are not there to
diagnose issues but instead focus on creating a safe and
caring relationship.

The mentors are assured that if the child’s circumstances
affect the visit, then they may be told more detail about
the child’s background, but only where it is relevant. This
is consistent with a trauma-informed approach that takes
the perspective that mentors can support the child best
by focusing on building the relationship in the present.
This means the child can trust that they will not have to
share their story if they don’t want to.

The training encourages the mentors to have fun,
establish good boundaries, and encourage the child to do
well at school by engaging them in educational activities
such as homework, literacy, and numeracy-based games.

Relationships are a key focus in a trauma-informed
response, so the relational pedagogy model is shown to
the mentors and explained briefly. Relational pedagogy is
a way of co-creating learning environments by developing
relationships based on inclusion, shared respect, and
dialogue.“¥ In addition to this explicit reference to the
model, the training emphasises the importance of

building a good relationship with the child. For example,
The Pyjama Foundation trainer tells mentors to “aim to
complete an academic activity like reading during the
visit, but if this is not working, go outside and kick the
ball, or just have a chat”.

Volunteers who complete the training day are required to
complete an assessment and feedback form at the end of
the day, providing the foundation with information to
check that the volunteer has learnt and understood the
information and can provide comments about the
training. This evaluation identified, as shown in the two
excerpts from volunteer forms below, that volunteers give
good feedback to The Pyjama Foundation about the
training and clearly communicated what has helped them
learn about their role and responsibilities.

In conclusion, Principle 1 focuses on the recruitment,
screening, and training of committed and adaptable
volunteers who effectively understand their role. This is
being achieved by a comprehensive and thorough
approach to recruiting and supporting motivated
volunteers and training them to use a trauma informed
approach and relational pedagogy.

“The training has given me more
confidence to embark on my
mentor journey.”

Volunteer feedback form

“The content was great, purposeful and
helpful in understanding what our roles
and obligations were and things we could
do to assist the kids. Overall, really great,
I learned a lot.”

Volunteer feedback form



Principle 2 - Thoughtful matching

Principle 2 highlights the importance of how a volunteer
is matched with a child for a weekly mentoring meeting.
The Pyjama Foundation put time and thought into this
process as they have found that it is foundational to
creating a positive mentoring relationship.

To become a program participant, children in OOHC are
referred to the program by a foster carer, Child Safety
Officer, foster care agency, or case worker. The person
referring the child completes a referral form and states
why they think the child would be a suitable participant.
They provide an assessment about the child, giving basic
information about the child, their level of education and

support needs. Once accepted on the program the child’s

Love of Learning program journey begins when they are
invited to become a participant.

The process between of being matched with a mentor
after referral can take between 1 and 12 months. The
Pyjama Foundation is extremely careful about this
matching process because they believe that both the

quality and length of the relationship are paramount to the

child experiencing positive outcomes. This is consistent

with research that found 400 undergraduate students aged

18-22 years reported that the quality of the relationship
with their mentor was positively associated with self-
efficacy.*¥ Other studies have also found that a quality

relationship is built over time (at least 12 months) and that

such a relationship has a positive impact on the program
participant’s academic outcomes and wellbeing.® 41

When foundation staff identify a suitable mentor to work
with a child, the mentor is asked to organise the first
meeting with the foster family and child. The mentor aims
to build a rapport with the child and co-design a plan so

that the child feels they understand the role of the mentor

and able to choose activities they will do together.

When mentors have been matched with a child and are

visiting them each week, The Pyjama Foundation continues

to keep the mentor connected and supported. During the
match there are a number of feedback opportunities that

the foundation has developed and implemented to ensure

there is good communication between the organisation,
mentors and foster carers. This feedback also allows The
Pyjama Foundation to monitor the quality of the
relationship between the mentor and child, and includes:

« Surveys every three months for mentors to complete.

* Phone calls with mentors in the first and sixth months,
and then bi-annually.

+ Surveys and phone calls with foster carers in the third
and ninth months, and then bi-annually.

» An annual survey of children annually to measure and
review their feedback.

The Pyjama Foundation’s Love of Learning Program: Theory and Practice.

“My Pyjama Angel listens to me every week.
Everything in my life is 100 per cent better
because she is here for me.”

Pyjama Child

The matching process is supplemented by a range of
support for the mentors:

« Mentors are provided with an online portal and a
resource library, which offers a range of resources,
books, puzzles, and games that mentors can borrow.

» The Pyjama Foundation has also collated a range of
resources to help support and inspire meaningful and
supportive conversations about culture, in particular
Aboriginal and Torres Strait Islander culture. These
resources have been compiled from a range of
Indigenous and Torres Strait Islander educators, artists,
and authors.

+ Mentors have access to a Facebook Support Group
that allows them to share resources and ideas, pose
questions, and ask for other support from other
members of the group.

A culture of gratitude and recognition for mentors is
developed in a number of ways:

+ Mentors receive a handwritten card on their birthday.

« Mentors are invited to a volunteers’ Christmas
celebration.

+ Mentors are invited to the children’s Christmas party
provided by The Pyjama Foundation.

+ Each year events are held in each of the regions
running a program (13 regions in 2023) to thank
mentors, and a ‘Volunteer of The Year’ is awarded in
each of the regions.

+ The Pyjama Foundation CEO personally thanks
mentors when they or the child has achieved an
outcome or special milestone.

» Mentors who volunteer for 2, 5 and 10 years are
recognised in a special way.

+ Mentors are regularly thanked on social media, and via
a monthly email.

In summary, Principle 2 focuses on thoughtfully matching
a mentor with a child and then supporting the match
through a range of ongoing support, monitoring, and
evaluation strategies.
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children have experienced a variety of trauma types,
including emotional, neglect, physical, and sexual abuse.
Trauma-informed care is a strengths-based framework that
is grounded in an understanding of responsiveness to the
impact of trauma, that emphasises physical, psychological
and emotional safety for both providers and survivors,
and that creates opportunities for survivors to rebuild a
sense of control and empowerment. 52 P82 531

The Pyjama Foundation also encourages mentors to be
gender-inclusive, which emphasises valuing, respecting,
and acknowledging that people, including children,
experience and express their gender in many different
ways. Foundation staff have completed training on
gender diversity and awareness, developed a training
program for mentors, and established a Gender Diversity
Working Group that meets quarterly. This group is
assisting The Pyjama Foundation to complete and
implement a policy that addresses the nuances of gender
diversity and inclusivity within the organisation. One action
that has already been taken is a review of The Pyjama
Foundation database to allow for diverse gender
pronouns and identities.

Another strategy The Pyjama Foundation use to ensure
children feel safe is their commitment to creating a
culturally safe environment for children from all cultural
backgrounds, particularly Aboriginal and Torres Strait
Islander cultures. This is important as more than 30 per
cent of the children in the program come from these
backgrounds. Pyjama Foundation staff complete cultural
training and ask mentors to create an environment where
everyone sees themselves and their culture reflected,
and where it is safe to yarn, reflect, and share.

The Pyjama Foundation has implemented several actions
over the years to ensure it is inclusive towards Aboriginal
and Torres Strait Islander children and young people. The
Pyjama Foundation has set up a First Nations Advisory
Body to provide independent advice on issues related to
children in OOHC from Aboriginal and Torres Strait
Islander backgrounds. The organisation has developed
and is implementing a Reconciliation Action Plan, which
includes offering culturally appropriate resources for
mentors to utilise and a commission for an Aboriginal and
Torres Strait Islander artist to create a cultural artwork for
use by the foundation. Figure 4 shows some of the artwork
which was designed to depict a child’s past journeys and
underlying trauma, and the layers of transformation that
the child experiences when a trusted mentor supports
and empowers them.

The Pyjama Foundation has also engaged Aboriginal and
Torres Strait Islander children as models for images used
to promote the program, and they invite children in the
program to events that celebrate NAIDOC Week,
Indigenous Literacy Day, and National Aboriginal and
Torres Strait Islander Children’s Day. These are strategies

The Pyjama Foundation’s Love of Learning Program: Theory and Practice.

“Being a Pyjama Angel has become one of
the most rewarding things I’'ve done with
my life to date. It's now part of my identity.
| have personally gained more from this
organisation than | ever thought | would.”

Pyjama Angel

all work to make the program inclusive and culturally safe
for children who are from culturally diverse backgrounds.

Principle 3 also aims to ensure that the program
demonstrates that it is promoting the domains of The
Nest, Australia’s evidence-based framework for national
child and youth wellbeing (0-24 years). The wellbeing
domains are the following: “All young people are loved
and safe, have material basics, are healthy, are learning
and participating and have a positive sense of identity
and culture.”®¥ By analysing the design of the Love of
Learning program, this evaluation indicates that it shares
the goals of The Nest: operational principles: the child at
the centre; a long-term, evidence-informed approach;
prevention and early intervention; privileging Aboriginal and
Torres Strait Islander knowledge; a life-stage approach;
and systemic change using an outcomes approach.

In summary, Principle 3 focuses on mentors using a
trauma-informed approach where children are engaged in
learning due to the positive and caring relationship that
they develop with their mentor.

Figure 4 Pyjama Foundation artwork
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Principle 4 - Individualised
child-centred activities

Principle 4 highlights how the mentor engages the child
to foster a love of learning once a caring and consistent
relationship is formed between the mentor and the child.

Being child-centred encourages the child to play an active
role in deciding what and how they will learn. This is known
as ‘agency’ and helps children to develop a positive
identity and resilience.®® Learning, however, needs to be
contextualised as children in OOHC come from diverse
backgrounds and situations. Therefore mentors must
identify a child’s current “skills, capacities, dispositions,
interests and motivations” and use these to support
children to become agents in their own learning.6: 57

The child-centred approach involves mentors planning and
designing their activities each week to meet the individual
needs and abilities of the child they are mentoring. The
program prioritises the child’s voice and preferences, and
mentors include the child and their foster carer in deciding
the role of the mentor and how they can best support the
child. This approach is supported by research and
considered best practice as it gives children the right and
opportunity to have a say in their own safety, health, and
wellbeing.l'® P59 |t is also aligned with The United Nations
Convention on the Rights of the Child, which states that

Table 4 Activities that children are engaged with“%

Literacy skills

Activities that build a sense of self/self-awareness
Life skills

Numeracy skills

Creative and critical thinking activities
Motor skills

Arts activities

Health and fithess

Social science activities

Cultural activities

STEM

Employment skills

children have a right to be active participants in all matters
affecting their lives.®® The approach shifts the narrative
from ‘we know what the child needs and wants’ to a
shared responsibility with children to co-design activities
so they feel more empowered, and learn how to make
positive delf-determined decisions.®?

A child-centred approach is critical as many children in
OOHC struggle with literacy and learning, including
reading, and it becomes something they fear, thus creating
anxiety and resistance. To reduce the anxiety, mentors are
encouraged to identify play-based learning and reading
aloud to the child until they feel comfortable to read for
themselves. Mentors are also encouraged to use inquiry-
based, interactive activities that improve literacy and
academic resilience. These strategies help the child to be
‘reincluded’, a concept that “shifts the child’s identity from
failure to achiever”.F!

To achieve positive outcomes for the child, the program
prioritises supporting the child to develop a positive
attitude towards reading and learning. This is important
as research suggests that when a child has self-efficacy
and a positive identity of themselves as a reader, they are
more likely to read for pleasure and develop their literacy

Percentage of mentors who work
on these activities with the child

75
66
60
66
58
53
45
37
34
23
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Conclusion

This evaluation reviewed The Pyjama Foundation’s Love
of Learning program and identified that it works within
the child protection system to protect and promote
children’s wellbeing and a love of learning. The program
is evidence-based as it utilises the best available
evidence to manage and implement the program. The
Pyjama Foundation also collects regular feedback from
stakeholders, which is being used to learn about the
program and train the mentors.

The program uses a distinctive approach to engage and
support children. It matches a volunteer mentor with a
child in OOHC for more than 12 months, and the mentor
focusses on building a safe and trusting relationship with
the child so they enjoy participating in reading, educational
and social activities.

The features of the program that are most effective are
the processes that The Pyjama Foundation uses to recruit,
train, support, and retain volunteer mentors; the extensive
and comprehensive assessment of those volunteers who
apply to become a mentor; and the thoughtful matching
process, which matches a mentor with a child for a
minimum of one year. These processes are all vital for the
children in OOHC who are experiencing significant change
in their lives.

The program is now being assessed and evaluated to gain
further evidence that it is working to provide the children
in the program with a positive experience that is reducing
their risk of disadvantage. An outcomes evaluation will
help The Pyjama Foundation identify the significant
associations between mentoring and children’s academic
and wellbeing outcomes.

“Our Pyjama Child has experienced so much
failure but having someone come in each
week to give her experiences where she can
succeed is helping her build resilience and
confidence. | put that down to the Pyjama
Angel over the years helping her build a
quiet resilience.”

Foster Carer

“Big social improvement, he is a lot more
confident. He opens up more easily and has
taken initiative to make new friends and his
Pyjama Angel has played a big part in that.”

Foster Carer






Appendices

Appendix 1 Data collected and reviewed

Documents reviewed » Theory of Change and Program Logic 2017

» Mentor application form and process

+ Code of Conduct

» Mentor training material, policy and procedures
* Mentor retention data 2023

» Board and manager report July 2023

» Annual volunteer survey May 2022

» Monthly survey for Pyjama Angels

+ Carer Evaluation Report 2021

+ Child Evaluation Report 2021

* Monitoring and Evaluation Framework 2023

» Impact Report 2022-2023

» Reflect Reconciliation Action Plan 2022-2023
» Risk Register

Volunteer mentors survey A survey completed in 2023 by 300 active mentors was statistically analysed
using SPSS.
Training Two members of the evaluation team attended the volunteer training program

in 2022 as observers. They analysed the training content to verify the program
design and principles.

Interviews Key informant interviews were held with six Pyjama Foundation staff working in
various leadership and coordination roles across the organisation. The interviews
were used to explore the program’s goals, principles, processes and systems.

Focus groups Two focus groups were held for 19 Pyjama Foundation staff and volunteers.
The focus groups were used to develop the journey map, ascertain and verify
the program stages and principles.




Appendix 2 National standards for volunteer involvement. ¢

Standard 1: Leadership
and management

Standard 2: Commitment
to volunteer involvement

Standard 3: Volunteer roles

Standard 4: Recruitment
and selection

Standard 5: Support
and development

Standard 6: Workplace safety
and wellbeing

Standard 7: Volunteer recognition

Standard 8: Quality management
and continuous improvement

S1 states that the governing body and senior employees should lead and
promote a positive culture towards volunteering and implement effective
management systems to support volunteer involvement.

S2 states that commitment to volunteer involvement should be set out
through vision, planning and resourcing, and support the organisation’s
strategic direction.

S3 states that volunteers should be engaged in meaningful roles that
contribute to the organisation’s purpose, goals and objectives.

S4 states that volunteer recruitment and selection strategies should be

planned, consistent and meet the needs of the organisation and volunteers.

S5 states that volunteers should understand their roles and gain the
knowledge, skills and feedback needed to safely and effectively carry
out their duties.

S6 states that the health, safety and wellbeing of volunteers should be
protected in the workplace.

S7 states that volunteer contribution, value and impact should be
understood, appreciated and acknowledged.

S8 states that effective volunteer involvement should result from a system
of good practice, review and continuous improvement.

The Pyjama Foundation’s Love of Learning Program: Theory and Practice.
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